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Introduction 
At Lodge Farm we believe in lifelong learning and the notion that learning should be enjoyable. Through our teaching, we equip children with the skills, knowledge and understanding necessary to make informed choices in their life. We believe in making children critical thinkers, problem solvers and independent learners. We believe that learning should be 'Learning Centred', meaning that each element of whole school and classroom practice is designed with an understanding of how children learn best at its heart. 

Our strengths lie in our ability to make every child feel special, safe, happy and cared for. Beyond this we also strive to provide a combination of bespoke academic and vocational educational pathways to ensure students of all needs leave Lodge Farm as confident young adults with clear career paths or further education intentions.
This policy is put in place to outline and identify all aspects of teaching and learning across the whole school. The document will be useful for new staff and also serve as a guide for existing teachers, managers, learning support staff and inspectors when necessary. This policy includes, and refers to, the teaching of all students. We encourage and ensure inclusivity and the majority of classes include students of mixed abilities, with a range of special educational, emotional, social and behavioural needs.
Aims 

Lodge Farm aims to provide children with the opportunities needed to develop towards their full potential; academically, emotionally and socially: 

· Providing the highest standard of education to enable children to acquire the skills, knowledge and concepts relevant to their future. 

· Promoting an ethos of care, mutual respect and support, where effort is valued and success celebrated. 

· Enabling children to become active, responsible and caring members of the school and wider community. 

The school works towards these aims by: 

· Promoting high quality learning and attainment. 

· Providing a high-quality learning environment. 

· Valuing each other and ourselves. 

· Working in partnership with parents and the community. 

At Lodge Farm we believe that children learn best when; 

· They are encouraged to form positive relationships with their teacher, peers and other members of the school community; 

· They have clear direction and are praised for all the good things that they do; 

· They are actively involved in their learning at an appropriate level to match their learning needs.
Key Drivers to our Bespoke Curriculum 
We believe that for children to achieve and develop as well-rounded individuals, they will need these key drivers from our curriculum to help them. 

• Ambition and Aspirations 
• Enrichment 

• Emotional Awareness 
• Literate and Numerate 
• Growth Mindset, Resilience and Independence 
• Skills for life 
We pride ourselves on the inclusive and personalised provision that we provide at Lodge Farm. A number of our students have a range of learning and special needs with varying abilities and learning styles. Each child is monitored closely to ensure that we meet their needs. As well as core curriculum subjects, we place great emphasis on the creative, the physical and the cultural subjects to create an enhanced learning experience for all. Alongside the learning that takes place in lessons, teachers work collaboratively with speech and language therapists, and occupational therapists to ensure that, as a school, we are meeting the individual needs of every child. 
We strive to make connections with the wider community, other educational providers and industry links to ensure that students leave Lodge Farm with a range of worthwhile qualifications. In short, our school is aspirational. We believe in the individual talents and skills all students possess and our aim is to support and encourage them as best we can.
Teaching and Learning Styles

To ensure that learning is effective across the school, three elements must be taken in to consideration: the atmosphere of the learning environment; the delivery of the curriculum and the learning styles of each student. 

At Lodge Farm we believe that children learn best when; 

· They are encouraged to form positive relationships with their teacher, peers and other members of the school community; 

· They have clear direction and are praised for all the good things that they do; 

· They are actively involved in their learning at an appropriate level to match their learning needs; 

· They are encouraged to become increasingly autonomous learners; 

· They are appropriately challenged with learning experiences which are relevant to their lives and interests and are inspiring, motivating and engaging; 

· They are working in an environment which is safe, caring, supportive and stimulating; 

· Their learning is well structured and delivered; 

· Their learning is effectively differentiated; 

· Their learning addresses appropriate and pertinent aspects of the children’s future development both within overarching and explicit provision; 

· Their learning encompasses the values and skills of the school in aiding the development as future effective citizens; 

· Their learning enables appropriate and pertinent aspects of personal, social, moral, cultural and emotional development within both overarching and explicit provision. 

Quality First Teaching 
At Lodge Farm we believe that good teaching is when teachers (and other School staff):

· Form positive relationships with the children in their class and other members of the school community; 

· Plan lessons effectively which take children’s prior learning and current assessment into account and are appropriately differentiated in order that the lessons consolidate, build upon and extend learning for all children; 

· Insist on high expectations of learning and social behaviours; 

· Ensure that effective direction and support is given in order that the children make good progress; 

· Demonstrate secure subject and pedagogical knowledge in order to inspire children and build their understanding; 

· Apply a range of teaching styles which appropriately match the children’s learning styles in order to sustain their concentration, motivation and application; 

· Develop and sustain good links and focussed communication with parents/carers in order to support the children’s learning; 

· Develop and maintain safe, secure and inspiring classroom and learning environments 

· Demonstrate effective lesson organisation; 

· Effectively assess and monitor children’s progress in order that they can extend children’s learning both within individual lessons and over time; 

· Use resources effectively, including other adults, to support children’s learning; 

· Use technology effectively in order to support children’s learning; 

· Develop the range of reading skills required to access all the curriculum effectively; 

· Use questioning effectively to gauge and extend children’s skills, knowledge and understanding; 

Guiding Principles of quality first Teaching 
· Working with smaller amounts of children leads to improved progress 

· Children working independently are given quality skills based learning challenges that are well resourced 

· Key vocabulary is taught and used 

· Regular response marking (verbal and written) leads to more rapid progress. 

· Learning is retained when delivered through meaningful contexts. 

· Reducing teacher talk increases student involvement. 

· All learning groups are fluid to promote inclusion 

What is a good lesson?

Where possible, the lesson structure will be the same across the whole school. At Lodge Farm we believe that a good lesson should comprise of the following elements; 
· Planning – teachers have a clear understanding of subject knowledge and setting objectives and it is well planned and differentiated. 

· High expectation – there is optimism about, and high expectation of success 

· Introduction to the lesson- an engaging hook and clear purpose 

· The intended learning and success criteria is clearly shared. 

· Main teaching- modelled and high quality examples provided. 

· Group teaching and independent activities

· Interactive – student’s contributions are encouraged, expected, extended 

· Characterised by high quality oral work 

· Well-paced – there is a sense of urgency, driven by the need to make progress and succeed 

· End of the lesson; plenaries and/or mini plenaries within the lesson 

· Use of assessment and evaluation – before, during and after the lesson. 

It is helpful for all students, but particularly our students with ASC, remove each activity from the white board once completed. This provides a visual way to guide students through the lesson.

Please see appendix 1 and appendix 2

At Lodge Farm we recognise the importance of key skills. Opportunities will be made available across the curriculum to develop: 

· application of number; 

· communication; 

· computing skills;

· problem solving; 

· working with others; 

· innovation skills;

· improving own learning and performance. 

Thinking skills will also be developed across the curriculum. This will include: 

· creative thinking; 

· enquiry; 

· information processing; 

· reasoning; 

· evaluation. 

Curriculum Planning 

Lodge Farm’s planning is based on the following requirements: 
· National Curriculum
· The needs (skills and knowledge) and interests of the children we are teaching. 

All teaching staff are expected to produce effective, exciting and engaging schemes of work. These plans must provide sufficient coverage of the relevant academic plan/curriculum units and ensure progression across the period of study is evident. There is a whole school template to be used for short, medium and long-term planning. The scheme of work will remain the ‘working document’ that should be referred to continuously, with each lesson evaluated as they are taught allowing for self-reflection and necessary changes to be implemented before the next lesson. Schemes of work are written by the teacher solely, or in collaboration with the Head of School. In order to meet the needs of our students in the bespoke way that we do, tailor-made schemes are written with individual and personalised elements to ensure the learning styles and special needs of all students are catered for. 
Classroom Environment 
We aim to provide as immersive a learning experience as possible to engage students further in their learning. Students are involved in creating this. Displays will have explicit links to the curriculum. They should inspire learning and celebrate the achievement of all students. 

The classroom environments should be both language rich and numerate rich and organised in a way that promotes and encourages independent and further learning opportunities. 

The Role of Learning Support Assistants 
Learning support assistants are an invaluable resource both in and out of the classroom when it comes to supporting our children with learning and/or special educational needs. Teachers direct the support staff, as required, in order to ensure adequate support is given to any and all students who require it. Learning support assistants may be allocated several or individual students to work with, given the level of support as identified on the student’s individual educational plan (IEP). Learning support assistants liaise with the SENCO regularly and have allocated weekly PPA time to write up student specific notes and load on to the staff resources shared area. This helps all staff to build a wider picture of how a student is coping in school and in response to the support they are given.

Key elements of their role are: 

· To support the teaching; either through direct delivery or by enabling access for identified children 

· Supporting a small group/individual within the classroom 

· Delivering intervention groups under the guidance of the teacher 

· Carrying out assessments 

· Preparing resources 

· Supporting children with EHCPs or statements 

Behaviour Management (Please refer to the school’s behaviour policy) 
We believe that excellent standards of behaviour are central to effective learning. Our Behaviour Policy outlines our procedures relating to behaviour both within the class room and in the wider School environment. Outstanding learning behaviours are encouraged, praised and rewarded. 

Code of Conduct
Students are aware that there is a code of conduct with regards to their behaviour both before and after each and every lesson. 
Teachers also have their own subject specific classroom requirements and expectations of behaviour that students should adhere to at all times to ensure a positive learning environment for all. Classrooms must not over-stimulate students and cause the possibility for distraction.
Assessment (please refer to the School’s Assessment Policy) 
Marking and feedback is done throughout the lesson to effectively support the child and ensure accelerated progress is made. Assessments are used to inform future planning through same day interventions and daily planning. 

Differentiation-Different Methods and their Purpose

Differentiation is defined by the Training and Development Agency for Schools as ‘the process by which differences between learners are accommodated so that all students in a group have the best possible chance of learning’. In recent decades it has come to be considered a key skill for any teacher, especially those of mixed-ability classes.

Differentiation works on 3 key aspects:

· Readiness to learn

· Learning needs

· Interest

By applying effective methods of differentiation, it is possible to cater for quite wide variations between learners. Below are the 7 methods of differentiation that can be used in the classroom.

By Task

One of the core methods of differentiation, differentiation by task, involves setting different tasks for students of different abilities. One way to achieve this is to produce different sets of worksheets or exercises depending on students’ abilities. An alternative method is to use a single worksheet comprised of tasks which get progressively harder. The more advanced students will quickly progress to the later questions whilst the less able can concentrate on grasping the essentials.

By Grouping

Small, mixed-ability groups allow lower achievers to take advantage of peer support whilst higher achievers gain the opportunity to organise and voice their thoughts for the benefit of the whole group. Grouping also allows roles to be allocated within the team which cater for each member’s skill set and learning needs.

By Resources

Some students can work with more advanced resources than others. Some may require quite basic texts with illustrations, others are capable of working with more advanced vocabulary and complex ideas. Differentiation of this kind allows a wide spectrum of materials to be used to attain a single learning outcome.

By Pace

Students who quickly grasp core activities need not be held back because their classmates need to spend more time on the fundamentals of a topic. They can instead be allocated more challenging extension tasks in order to develop a more rounded understanding of the subject matter or even to progress through the set course more quickly.

By Outcome

Differentiation by outcome is a technique whereby all students undertake the same task but a variety of results is expected and acceptable. For example, the teacher sets a task but instead of working towards a single ‘right’ answer, the students arrive at a personalised outcome depending on their level of ability.

By Dialogue and Support

The teacher identifies which students need detailed explanations in simple language and which students can engage in dialogue at a more sophisticated level. The teacher may also employ targeted questioning to produce a range of responses and to challenge the more able students. Verbal support and encouragement also plays a crucial part in this technique.

By Assessment

In the differentiated classroom, rather than assessment taking place at the end of learning, students are assessed on an on-going basis so that teaching, and indeed the other methods of differentiation, can be continuously adjusted according to the learners’ needs.

Differentiation in the classroom is all about understanding that we are dealing with a group of diverse individuals and adapting our teaching to ensure that all of them have access to learn. It should be an on-going and flexible process which not only profiles students initially but also recognises progress and areas for improvement and adjusts accordingly to ensure learning needs continue to be met.

Differentiation methods must be evidenced in teachers planning. Lesson evaluations should reflect on the effectiveness of the methods used. Differentiation should be student specific where possible.

Gifted and Talented

The more able students have many successes on which to build, and the school seeks to provide for the particular needs of these children. Using baseline assessment data and informed student understanding, teachers can identify these students and ensure they are stretched to reach their individual potential. We believe that academic enrichment is a core objective of our inclusive learning community, and consequently, all educational opportunities are potentially open to every student who expresses an interest. We are in the process of creating a register of such students, but we believe that the list is no replacement for an individualised approach to supporting, nurturing and encouraging each child to develop his/her talents and realise his/her full potential. Small tutor groups and classes enable us to identify those with particular strengths and talents.

Resources and the use of ICT in the classroom

Each subject area will have its own set of specific resources. These are to be utilised as necessary and documented within the scheme of work/teacher’s planning as linked to the lesson objective where necessary. Resources may take the form of specialist equipment, worksheets or ICT provision. Staff are encouraged to incorporate ICT within their teaching as much as possible. This may be through the use of interactive whiteboards, tablets, using the internet for research, making PowerPoint and Publisher documents and producing word processed accounts.

Intervention and Cause for Concern

At Lodge Farm, we run a multi-disciplinary approach to teaching and learning and implement specialist support where necessary. A number of specialists offering additional support are on site and students are referred to these services as necessary:

· Literacy intervention

· Numeracy intervention

· Dyslexia Support

· Touch Typing

· Travel Plan

· Social Communications

· Speech and Language Therapy

· Occupational Therapy

· Counselling

For specific information on these support services, please see the separate SEN policy.

Targets

With IEP’s no longer a statutory requirement, we have introduced the Student Progress Report as a replacement. These are to be written termly by the form tutors, in conjunction with the students, to set targets for the term across the following areas:

· Speech and Language Therapy

· Sensory/Physical

· Social/Emotional

· Literacy

· Numeracy

Targets will be reviewed and marked as either ‘Achieved’ or Ongoing’ on a termly basis. The Proprietor of Studies has responsibility to monitor the percentage of targets met, per area, per term. If necessary, SLT intervention will be put in place if students are repeatedly failing to make progress in certain areas. These PPR’s also document the EHCP outcomes for the individual child; thus, making the process for target review as clear and productive and reflective as possible.

Assessment grades issued at the end of the autumn and spring terms, as well as more extensive end of year reports, provide comments on progress and targets for development. We are working towards implementing individual and bespoke curriculum plans for all students and have already started to put these in place with success.

Inclusion 

Inclusion is about every child having educational needs that are special and the School meeting these diverse needs in order to ensure the active participation and progress of all children in their learning. 

• Successful inclusive provision at Lodge Farm is seen as the responsibility of the whole school community, permeating all aspects of school life and applicable to all our children. 

• In accordance with the school’s Equal Opportunities Policy, all children will be given full access to the National Curriculum, unless their statement of SEND indicates disapplication. Staff will actively support all children to reach their potential regardless of academic ability, race, gender or age. 

• Children who receive additional or extra support, including those with statements of SEND or an EHCP, have learning plans specifically tailored to their needs. These are followed as far as possible as part of the normal classroom teaching but sometimes require specific input involving withdrawal from the main classroom environment for short periods of time. 

• Inclusive practice across the curriculum should enable all children to achieve their best possible standard; whatever their ability, and irrespective of gender, ethnic, social or cultural background, home language or any other aspect that could affect their participation in, or progress in their learning. 

Roles and Responsibilities 

Learning and teaching is a shared responsibility and all members of the school community have an important part to play. 

Teachers will endeavour to: 

· provide a challenging and stimulating curriculum designed to encourage all children to reach the highest standard of achievement; 

· recognise and be aware of the needs of each individual child according to ability and aptitude; 

· ensure that learning is progressive and continuous; 

· be good role models, punctual, well prepared and organised; 

· keep up-to-date with educational issues; 

· provide clear information on school procedures and student progress; 

·  have a positive attitude to change and the development of their own expertise; establish links with the local community to prepare students for the opportunities, responsibilities and experiences of life; 

Parents are encouraged to support their child’s learning by: 

· ensuring that their child attends school regularly, punctually, well-rested and in good health; 

· ensuring that their child arrives at school wearing the correct uniform and bringing necessary equipment; 

· providing support for the discipline within the school and for the teacher’s role; 

· supporting the work of educational targets and becoming actively involved in the implementation of any support programme; 

· participating in discussions concerning their child’s progress and attainment; 

· ensuring early contact with school to discuss matters which affect a child’s happiness, progress and behaviour; 

· support the school’s homework policy and give due importance to any homework; 

· ensuring that all contact addresses and telephone numbers are up to date and correct; 

· allowing their child to become increasingly independent as they progress throughout the school; 

· informing the school of reasons for their child’s absence; 

· actively supporting the Home-School Agreement. 

Students are encouraged to support the school’s aims by: 

· attending school in good health, maintained by adequate diet, exercise and sleep; 

· attending school regularly and punctually; 

· being organised, bringing necessary equipment, taking letters home promptly, etc; 

·  conducting themselves in an orderly manner in line with the expected behaviour policy; taking increased responsibility for their own learning. 

The community is invited to support the school by: 

· contributing to activities, such as assemblies, specialist outings, clubs, etc; 

· presenting themselves as positive role models to be emulated; 

· organising activities and events throughout the year to extend and deepen students’ knowledge and skills; 

· supporting school events.
Wider responsibilities

There are several additional responsibilities all teachers must fulfil. These include:

Assessment Grades

Assessment grades are written at the end of the Autumn and Spring terms and are used to give an indication of progress and attainment made throughout the year. A small space is allocated for teacher comments/targets and then grades, in line with the marking and assessment policy, are given for Behaviour, Effort and Current Attainment Level. All teaching staff must contribute to the writing of these documents as the intention is to provide a regular but concise reflection of student attainment ahead of the more detailed report which is written at the end of the academic year. Form tutors have extra comments to make on the assessment grade form.

Report Writing

Detailed academic reports are written towards the end of the Summer term. All teachers have a responsibility to write detailed and reflective comments and set individualised targets for every student they teach. Form tutors and the Principal also write a general academic and pastoral comment to support the information written by teachers.

Annual Reviews/EHCP Meetings

Every teacher has a duty to contribute towards the writing of Annual Review forms and Education Health Care Plans. These documents are vital when it comes to ensuring that we are providing the sufficient amount of support for each student and teacher feedback is essential in order to secure an accurate representation of student performance.

For more information see separate SEN policy.

Parents Days
Parents Day’s take place twice throughout the year. All teaching staff are required to attend to ensure that parents are met and student progress and areas for development are identified in each subject. 
Upload and Track Academic Progress

All teaching staff must update their Student Progress Trackers and to record all past, current and predicted attainment data.

See separate Assessment policy for further information.

School Trips

Off-site excursions are promoted where possible as long as sufficient forward planning has taken place. School trips are a fantastic way to further enrich the learning experience of students. Every school trip must be approved first by the senior leadership team. Once approved, a reconnaissance visit must take place by the lead staff member and a student specific risk assessment must be written. This should refer to the special and medical needs of each student to ensure they are catered for when taken off site. Medication and care plans must be taken on any trip and support staff need to be allocated as necessary.

Monitoring and Evaluation

Students’ work will be monitored and moderated regularly in each of the core curriculum areas by the subject leaders. Subject leaders will regularly monitor children’s books. The SLT will observe each class teacher in a specified curriculum area on a regular basis.
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